The Effects of Parents
Engagement in Education

Jiangang Xia, PhD
Department of Educational Administration
University of Nebraska-Lincoln



Parents Engagement in Education

 Why in education not in schooling?

* Do you want your child well-educated or well-
schooled?
— well-educated >> well-schooled
— Learning >> testing
— Education >> schooling

* Do you want your child to have wisdom or
knowledge?
— Wisdom >> knowledge



Parental Involvement and Parental Engagement:
Same or different?

* Personal opinion:

— Involvement: (H)Z= 5

— Engagement: (50N
* Researchers’ perspective:

— Goodall, J., & Montgomery, C. (2014). Parental involvement to parental engagement: a
continuum. Educational Review, 66(4), 399-410.
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* Research interests
— Parental engagement in children's learning

— School leadership and management
— Teachers' continuing professional development
— The place of faith/belief in parental engagement

Goodall, J., & Montgomery, C. (2014). Parental involvement to parental engagement: a continuum. Educational
Review, 66(4), 399-410.
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Goodall & Montgomery (2014)

* Goodall, J., & Montgomery, C. (2014). Parental
involvement to parental engagement: a
continuum. Educational Review, 66(4), 399-

410.
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Involvement and engagement

Involvement may be defined as “the act of wmking part in an activity or event, or
situation” (Macmillan Dicfionary 2009-2012b) while engagement may be defined
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Goodall & Montgomery (2014)

* |nvolvement:

— the act of taking part in an activity or event, or situation. —
Macmillan Dictionary

* Engagement:

— the feeling of being involved in a particular activity, or a
formal arrangement to meet someone or to do something,

especially as part of your public duties. -Macmillan
Dictionary

Goodall, J., & Montgomery, C. (2014). Parental involvement to parental engagement: a continuum. Educational
Review, 66(4), 399-410.



Goodall & Montgomery (2014)

* “engagement” would seem to encompass
more than just activity — there is some feeling
of ownership of that activity which is greater
than is present with simple involvement.

* This means that parental engagement will
involve a greater commitment, a greater
ownership of action, than will parental
involvement with schools.

Goodall, J., & Montgomery, C. (2014). Parental involvement to parental engagement: a continuum. Educational
Review, 66(4), 399-410.



Goodall & Montgomery (2014)
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* Following Kim, Goodall and Montgomery define
parental engagement as “parents’ engagement in
their children’s lives to influence the children’s

overall actions” (Kim, 2009, p. 89).

Goodall, J., & Montgomery, C. (2014). Parental involvement to parental engagement: a continuum. Educational
Review, 66(4), 399-410.



Parental Involvement--engagement continuum

1.First point: Parental involvement with schools
2.Second point: parental involvement with schooling
3.Third point: Parental engagement with children’s learning

Parental involvement with schools Parental engagement with children’s learning

parental involvement with schooling

Goodall, J., & Montgomery, C. (2014). Parental involvement to parental engagement: a continuum. Educational
Review, 66(4), 399-410.






Parental Involvement with Schools

Parents' Evéning

Reading with children

Parental interventﬁons

Parents passive recipi enfs of
mformanon :

In school — school directed, "helping
teacher”

School led, little orino parental

Parental involvement with
Schooling

involvement in setting up or running

Parents' Evfening

Reading with children

Parental interventions

Dialogue bétween parents and staff

In school, some parental discretion

Jointly planned and led by parents
after consu!tanon

Parental Engagement with
Children's Learning

Parents' Evenmg

Reading with children

Parental interventtons

Parent-led d.'scussron of teaching and
learning

Not in school, parent and child led

Parent devised anci’ led

Goodall, J., & Montgomery, C. (2014). Parental involvement to parental engagement: a continuum. Educatiohal

Review, 66(4), 399-410.




(Why parents involvement/engagement is important?)
Why family background is important?

» Benefits/effects reported from the literature:

(Desforges and Abouchaar 2003; Lopez and Donovan 2009; Sylva et al. 2003; Goodall and Vorhaus, 2011; Harris and Goodall 2009)

— Raised achievement

— Raised self esteem

— Increased motivation and engagement
— Raised aspiration

* Story one: Coleman Report
— Historical context: Civil Rights Act of 1964
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Lyndon B. Johnson signs the Civil Rights Act of 1964. Among the guests behind
him is Martin Luther King, Jr.



Lyndon B. Johnson
36th President of the United States




the authorizing
language from section 402 of the Civil Rights Act:

The Commissioner [of Education] shall conduct
a survey and make a report to the President
and the Congress, within two years of
the enactment, concerning the lack of availability
of equal educational opportunity for
Individuals by reason of race, color, religion,
or national origin in public institutions at all
levels in the United States, its territories and
possessions, and the District of Columbia.




James Samuel Coleman

James Samuel Coleman (May 12, 1926 — March 25, 1995) was an
American sociologist, theorist, and empirical researcher
1959-1973, faculty, John Hopkins University

1973-1995, faculty, University of Chicago.

https://en.wikipedia.org/wiki/James_Samuel _Coleman
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The two most important variables in a child’s
performance

1. family background
2. Socio-economic makeup of the student body

EQUALITY OF
EDUCATIONAL
QPPORTUNITY
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Stephen L. Morgan
On Coleman Report

« Many of the findings still hold water after five decades.

 Yet this has not always succeeded in shaping effective educational
policies around the report's most central discovery.

« The conclusion that family background is far more important than
people realized has remained a solid empirical finding for 50 years,
and Coleman and his colleagues were the first to show the power of
that relationship. But that insight has not done enough to shape
policy.

« Too many proposals for innovative educational reforms fail to
recognize how important family is.

 Policymakers have dropped the ball on that insight.

https://hub.jhu.edu/magazine/2016/winter/coleman-report-public-education/



Effects of parental involvement:
Evidence based on some meta analyses

Fan and Chen (2001)
Hattie (2009)

Castro et al. (2015).

Ma and Shen et al. (2016)
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Fan and Chen (2001)

* Fan, X., & Chen, M. (2001). Parental
involvement and students' academic
achievement: A meta-analysis. Educational

psychology review, 13(1), 1-22.
e Cited by 2,819



Fan and Chen (2001)

* A meta-analysis was conducted to synthesize the quantitative
literature about the relationship between parental
involvement and students’ academic achievement.

* Based on 25 studies, the findings reveal a small to moderate,
and practically meaningful, relationship between parental
involvement and academic achievement.

* it was revealed that parental aspiration/expectation for
children’s education achievement has the strongest
relationship, whereas parental home supervision has the
weakest relationship, with students’ academic achievement.



Hattie (2009)

Hattie, J. (2009). Visible learning: a synthesis of over 800 meta-
analyses relating to achievement. London: Routledge.

Hattie (2009) synthesized over 800 meta-analyses concerning
various factors in relation to academic achievement.

In terms of parental involvement, he reported an average
effect size (Cohen’s d) of .51 (often considered moderate).

Overall, Hattie (2009) highlighted parental aspirations and
expectations as well as parental promotion of a more active
approach in learning as most important to academic
achievement.



Castro et al. (2015)

e (Castro, M., Exposito-Casas, E., Lopez-Martin, E., Lizasoain, L.,
Navarro-Asencio, E., & Gaviria, J. L. (2015). Parental involvement on
student academic achievement: A meta-analysis. Educational
Research Review, 14, 33-46.

* a meta-analysis of 37 studies in kindergarten, primary and
secondary schools carried out between 2000 and 2013.

* The strongest associations are found when
— The families have high academic expectations for their children,

— develop and maintain communication with them about school
activities, and

— help them to develop reading habits.
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effect

type of parent involvement Size

Parental expectations 0.224
Communication with children about school issues 0.200
Reading with children 0.168
General description of parent participation 0.167
Parental style 0.130
Homework (parental supervision of schoolwork) 0.024

Parental attendance/participation in school activities 0.010



Ma and Shen et al. (2016)

Ma, X., Shen, J., Krenn, H. Y., Hu, S., & Yuan, J. (2016). A meta-analysis of
the relationship between learning outcomes and parental involvement
during early childhood education and early elementary

education. Educational Psychology Review, 28(4), 771-801.

This meta-analysis examined the relationship between learning
outcomes of children and educational involvement of parents during a
unique period of early childhood education and early elementary
education based on 100 independent effect sizes from 46 studies.

Learning outcomes are academic achievement, and frameworks of
parental involvement measure family involvement and partnership
development.

The relationship (with adjustment over frameworks and study features)
indicated a strong and positive correlation (.509) between learning
outcomes and parental involvement.



Frameworks of parental involvement

Dimensions of parental involvement:
— Home discussion

— Home supervision

— Home-school connection

— School participation

Types of parental involvement:
— Behavioral involvement

— Personal involvement

— Intellectual involvement
Two-generation approach
Developing family leaders

Building institutional capacity



Findings

e the role of parents (family involvement) was
more important than the role of schools and
communities (partnership development).

 To me (Jiangang Xia), this finding is consistent
with Coleman Report.

* |tis also consistent with my own research (Xia
& Xia et al., 2017) on student engagement.
— #1: parental involvement
— #2: teacher collegiality



Thank you

e Questions & Discussions



